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Research Question
The question that drove the creation of this project was: How can code-switching
be used in the mainstream high school classroom taught by monolingual teachers to
enhance learning for EL students in the areas of writing fluency and reading
comprehension?
Project Description
The data found in order to answer the research question shows how beneficial
code-switching in the mainstream classroom can be to facilitate reading comprehension,
writing fluency, and socioemotional wellness. The primary benefits include: allowing for
the entirety of students’ abilities, including those in their L1 (Cook, 2001); easing of
sociolinguistic and socioemotional stressors (MacGregor-Mendoza, 2005); and
scaffolding for higher-order thinking (Turnbull & Dailey-O'Cain, 2009). However,
research shows that teachers who have not studied this area have many misconceptions
about the effectiveness of code-switching, and often do not allow code-switching in the
classroom (McMillan & Rivers, 2011). This project will serve as a first step toward
rectifying those misconceptions and creating a more research-based approach to L1s in
the classroom.
Research-based strategies for implementing code-switching in the classroom will
be shared with teachers in order for them to apply best practices. To this end, I chose to
create a series of three professional development (PD) sessions wherein I introduce the
benefits of code-switching, teach the staff how to implement code-switching strategies,
and follow up with their results.
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Audience
The intended audience is the teaching staff at a parochial middle and high school
(grades 6-12) in the suburbs of the Twin Cities. The teaching staff is extremely
homogeneous in training due to these factors: 1. The school requires that the teaching
staff are members of the same church body that the school is a part of; 2. The school
requires that teachers are thoroughly educated in the doctrine of the church body (called
“synod certification”); and 3. There is only one college in the United States that trains
teachers and also provides synod certification. Most of the teaching staff have attended
this one college for their undergraduate degree. None of the teaching degrees offered
through this college currently require students to take a course for teaching ELs. Teachers
who attended this college would have had to find EL resources elsewhere. In a survey,
only six teachers out of 49 indicated that they have had formal training in the area of EL
education.
The majority of teachers interact with EL students while teaching a mainstream
course where some students are monolingual in English and some have L1s that are not
English. Those whose L1s are not English do not necessarily share the same L1, so the
classroom can be characterized as multilingual. Second, the EL students’ English levels
are, on the WIDA scale, anywhere from Level 3 (Developing) to Level 6 (Reaching).
(See Appendices A and B for descriptors of these levels). While the participants teach a
variety of subjects, the common factor among these subjects is that they require reading
and/or writing as part of the course, so the techniques will concentrate on those two areas.
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Project Format
I chose Google Classroom as the platform for all the content, as we are a Google
school and that platform is available on all devices. It also allows for the content to be
viewed and interacted with asynchronously, which allows teachers to view the videos on
their own time during the inservice days that these presentations are planned for. I used
Google apps for all the content, for ease in integrating into Google Classroom: Google
Slides for the presentations, Google Classroom Questions for discussion, and Google
Docs for handouts and breakout discussions.
To record my presentations, I used the platform Loom.com. Loom allows me to
use all the features of Google Slides with the addition of a video of my face in the corner.
I wanted my audience to see my face, as I find these types of video presentations more
engaging. Loom also allows participants to respond with emoji reactions and text
responses, which allows for more interaction between the participants and myself.
The pre- and post-assessments are through Google Forms, again for ease but also
because it allows for anonymity. I would like for teachers to be able to give their
feedback anonymously, especially since the teaching staff is relatively small. Anonymity
might encourage more honest feedback.
The three PD sessions will take place in the fall semester of the 2021-22 academic
year. Each session is about one month apart (one in August, one in September, and the
final one in October). Each session will be 45 minutes in length. The goal of the first
session is to facilitate buy-in from the faculty. The second session’s goal will be to
present teaching strategies and have teachers brainstorm how to use these strategies in
their contexts. In the third session, the teachers will share with each other their results
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from implementing the strategies and give me feedback on how the strategies went. I will
follow up these sessions with a final feedback Google Form in December (two months
after the final session) to ascertain if the strategies are still in use.
Structure of Presentations
I have an overall goal for each session: the first session is designed to encourage
teachers to understand the importance of implementing code-switching. Because our staff
is so under-educated in teaching ELs, this session is very important to breaking down
preconceived and outdated notions of the “English-only” model. While this school does
not overtly subscribe to this model, personal conversations I have had with individual
teachers shows me that some teachers still support this model. The second session
introduces research-based code-switching strategies that teachers in any classroom can
use. The third session is an opportunity for teachers to reflect on implementing the
strategies.
The Project
On the following pages are several screenshots of the Google Classroom page on






Session one begins with the video presentation. The presentation along with
presenter notes can be found here. During the presentation, the audience is directed to
two Google Classroom Questions to participate in discussion. Questions allow
participants to see others’ answers and respond to each other. The first question asks
teachers to reflect on the term “dependent learners” and how it applies specifically to
English Language Learners (ELLs). Through this question, I hope to encourage teachers
to reflect on the problem themselves without my having to point it out. This should help
increase their desire to learn more about how to address this issue.
The second question is about how teachers use code-switching in their classrooms
already. I know that some teachers are educated about this, and I want to give them an
opportunity to share what they already know. I also know that some teachers have
naturally added code-switching techniques to their classrooms without being educated,
and I’d like to know what is already working for them.
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The session concludes with a pre-assessment Google Form, where teachers can
share what they already know about the topic. This will help me shape which parts of the
second session I wish to emphasize, and which need more explanation. The
pre-assessment can be found here.
Session Two
Session two also begins with a video. The presentation with presenter notes for
this video can be found here. During the video, the audience is given two resources. The
first is a handout which summarizes the strategies I will be going over in the video. The
handout can be found here. The second resource is a folder with example lesson plans,
which can be found here.
This session concludes with a challenge for the teachers to use the strategies in the
next month, along with a department discussion document.
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These department discussion documents are designed to mimic a department meeting.
Each document is mostly blank with these questions at the top: Are there other activities
that you could use in your classroom that utilize your students’ first languages in a way
that helps to promote learning? In other words, what might first language use look like in
your content area? Teachers can add their thoughts to the document, reply to each other,
and generate a list of ideas for each other.
Session Three
Session three also begins with a video. The presentation and presenter notes are
found here. This short session mostly is designed for reflection. During the video, the
teachers are directed to this Google Classroom question, which asks teachers to reflect on
how the strategies worked for them:
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After the session, teachers are asked to take a post-assessment through Google
Forms, which can be found here. The post-assessment will help me measure how many
teachers implemented the strategies, along with their feelings of success. I can use this
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